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IMPLICATIONS AND RECOMMENDATIONS 
The counselors each evaluated their own groups and agreed upon the 

following statements: 
1. Students in the structured groups seemed to develop greater insight 

and growth in interpersonal relationships. It would appear that students at 
this age level need structure initially to establish and orient themselves to 
the group situation. This then allows them to assume the responsibility of 
leadership when they are ready and willing to do so rather than be con­
fronted with a very unfamiliar and frustrating situation immediately upon 
entering the group situation. 

2. This was in most cases the students' first experience with a group 
situation in which there was an adult leader present who was prepared to 
share the leadership with them. This was, perhaps, the most significant ex­
perience for the students in the experiment. 

3. In the "structured" groups the leader's role changed during the 
meetings from one of direction to one of facilitating group interaction. By 
the end of the experiment, students seemed ready to assume group roles of 
leading, questioning, and clarifying. The unstructured groups took longer to 
reach this stage than did the structured groups. 

4. A thirty-minute counseling period would be more appropriate for 
the grade six groups, particularly in the early stages, as the attention span of 
this age group is still quite short. However, the students disagreed com­
pletely on these issues—fifteen felt forty minutes was just the right length of 
time and fourteen felt it was too short. 

5. Heterogeneous groups seem more desirable because they promote 
greater interaction among all students. 

6. Although the students reacted favourably to their counseling groups, 
most of them were opposed to weekly guidance classes with their own 
teachers. 

CONCLUSION 
After six months of group counselling the four counsellors involved 

felt that the project was successful. It was apparent that students improved 
their ability to interact with one another in a small group and to participate 
responsibly in group discussion and to respect the rights of others in the 
group. Although group counselling at the elementary school level is a rela­
tively new area, we can see great possibilities of its being of benefit to this 
age group. 
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