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THE DEVELOPMENT CF A GROUP GUIDANCE PROORAM AND
 
SOME THOOOHTS 00 COUNSELItv
 

Excerpts from an address to the British Columbia Counselors' .
 
Association, Vancouver, March Z7, 1967
 

Harry H. Guest 

Guidance is like a suit of clothes. Group guidance could be 
considered one leg of the trousers, and individual counseling the 
other leg. Neither one is complete in itself; it takes both branches 
to provide adequate coverage. let' 5 call record keeping the belt 
that holds things in place and testing the vest. The implication of 
this is that testing is perhaps the least important aspect of guid­
ance, and not the most important as sane imagine. The coat, over 
all, is the gUidance philosophy which, in my opinion, puts tre emphasis 
on three main points: 

1.	 Every individual :is a person of worth, deserving of acceptance 
and respect, even if his behavior is unacceptable at times. 

2.	 A fundamental belief in freedom makes it impossible to want to 
manipulate the life of another human being. Instead, we want 
to give him freedom to become all that he can be, in his own 
way. 

3.	 As guidance peQple ~ are sincerely concerned about the welfare 
of. .our. fellow human beings, particularly of the boys and girls 
we wOrk with. We rea1.1y care. 

INFORMATION ON AtrrHffi: 

Harry H. Guest, Supervisor of Guidance, School Division No. 1 
Winnipeg. Manitoba. 
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To come back to the trousers, with counseling as one leg and 
group guidance the other, this does not mean that the counselor or 
guidance teacher is always out on a limb, although that is sometimes 
true. The real point is that these two functions supplement each 
other and are inadequate one without the other. The group approach 
saves time in conveying information to many at once, and provides 
opportunity for the interplay of ideas. The individual approach 
is necessary for the application of ideas to each unique individual. 

In our work at Winnipeg we have been busy revising and expand­
ing both our guidance courses and our counseling services. Some of 
our conclusions may be of interest to you. 

we concluded that the following principles would form the basis 
for our guidance course: 

1.	 The prograill should be consistent with the developmental tasks of 
adolescence, and should time its content to exploit the ''teach­
able moment" when students are ready. 

2.	 The program should be developmental and cumulative from grade 
to grade in each of six main areas: orientation to a new school 
or a new grade; study methods; educational and vocational pla..'11ling; 
personal guidance (developing self understanding and personal 
values and standards); social guidance (social skills and inter­
personal relationships); and learning to use leisure constructively 
and en.j oyably• 

3.	 The content should be keyed to the main decision points, two of 
these being the choice of a high school course by students about 
to leave 'grade IX, and the choi.ce of post high-sch..ool educational 
or vocational opportunities by students in grade ~. 

4.	 The program should be based on up-to-date concepts and materials 
as far as possible. Extensive use was made of the third edition 
(1966) of the Dictiollc1.ry of Occupational Titles in the vocational 
area, and the career concepts of Donald Saper (The Psychology of 
Careers) , the hierarchy of human needs as discussed by Maslow, 
and other recent authorities' ideas. 
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5.	 A single basic program should be prepared, usable by students 
in all courses but sufficiently adaptable to allow emphasis suit ­
able to students in each course. 

6.	 C~asses for guidance should be as homogeneous as possible, homo­
geneity being considered first by grade and course, second by 
general ability and achievement level, and third by sex. Then, 
in each class, the program should be adapted as to make it use­
ful to the majority of class members. 

7.	 In the program for each grade, certain topics should be identified 
as "required", some topics as "exclusively for that grade", and 

. some	 topics as "optional". (This was one idea which was not 
carried out, partly for lack of time.) 

8.	 Individual counseling was considered outside the cormnittee t s 
terms of reference, but was asserted to be an essential supple­
ment to group guidance. It was recommended that the counselor 
be responsible for both functions wi:l;.h his case-load \£ students. 

9.	 Guidance information should reach parents as well as students, 
especially concerning major decisions. 

':0.	 In view of the changing nature of the world of work and of social 
standards and institutions, the guidance program should be kept 
under constant review and up-dated at frequent intervals. 

Iat me give an example of the cumulative treatment of the topic 
of vocational guidance. 

In grade VII	 awakening of interest and developing positive 
attitude to work. 

In grade VIII - extending the range of knowledge about careers.
 
- 3 areas of canpetence : with data, peopll!, things
 
- where 'to get career information
 

a survey of the world of work, by areas of work, or worker 
. trait groups . 

- principal occuPations in Manitoba 
- part-time work 
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In grade IX - choice of high school courses, relating the high 
school course, post high school training and career 
areas toget.her. 

In grade X - group or 1001vidual study of a number or occupational 
groups, or worker-trait groups related to the course 
being taken and student interests. 

In grade XI the factors relating to occupational choice: eelf­
lmowledge, occupational lmowledge, other factors 
influencing choice 
labor laws and labor unions 
post high school education: methods and institut.i..ons 
job hunting and job holding 

In grade XII - ways of assessing personal appraisal instruments 
- a detailed report by each student including 

a self assessment 
career goals 
detailed plans for the next step after 

leaving high school. 

I 'trill not go into classroom methods, but over 20 are suggested 
in the program (pp. I)-IS). 

It has been suggest-ed that I give Jl1~7 opinion of an ideal guid­
ance set-up in a school. Guidance, incidenta.lly, is _mat I call the 
..mole service, including gi~Oup and in:iividual work .dth students. I 
warn you that these ideas may seem som31,·;hat irn:practical under the 
present circumstances, in the schools I su.per\'ise as l",~l1 an your 
,-)\om, but I am looking 3head, and propo3ing an ideal tJ '\t:orlr tm,rard. 

The counselor himself comes first.. He should be a perDon with 
uhom students feel they call talk easily, because he liatens, and 
understands them. He is respected for his interest ~~ c~~petence 

in his work, by both students and staff, and is probably the best 
teacher in the school. He is the kind of masculine person that 
boys can look up to, or the feminine type of. woman whom girls can 
wish to emulate. To have a real understanding of his work he has 
taken professional trair~ ng ani probably has a master's degree in 
guidance, but his personality and effecti'Veness and not his diploma 
are his real credentials. 
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His time, weekly schedule, and responsibilities can be considered 
together. He has a number of group or classroom guidance periods 
each week or cycle, at least one period:, with each class for which he 
is responsible. These classes are scheduled at the same time as 
another counsel<r~ class in the same grade ani course and if possible 
at about the same general achievement level, but perhaps of the 
opposite sex, and these two classes and two counselors, or perhaps 
three of each, can be grouped in a variety of ways: all in one place 
for a film, debate, panel discussion or guest speaker; in groups 
segregated by sex for differentiated treatment of some topics; in 
mixed groups for other topics; three-quarters of the group in a 
general session and one-quarter in a small group for a seminar-type 
discussion. If additional counselors are free of class responsibil­
ities at the same tirre, they could serve as leaders so that the whole 
two or three classes could be divided into seminar groups from time 
to time. I believe that discussion in depth best goes on in small 
groups of from 6 to 12 students, who meet often enough on a topic 
to get down to the realities. 

For every 10 to 12 students in his guidance classes, the coun­
selor has one counseling period per cycle. In these counseling 
periods he can individualize the treatment of matters considered in 
the group, and also deal with the other matters that are normally a 
counselor's responsibility. Thus his total guidance program will 
include, two or three counseling periods for every group period. 

The question of whether or not a counselor should teach an 
academic SUbject besides is still argued in some quarters. My 
opinion is that if he enjoys teaching the subject, perhaps even to 
the extent that he would give up guidance if it meant losing his 
academic subject entirely, he should be allowed to carry one academic 
class but probably not more. ~ guess is that he will find it 
difficult to keep up to date in two main areas, and will be ready to 
forego the academic eventually, however reluctantly. I would not 
put him into an academic class at all if he preferred a full-time 
guidance program and was doing a good guidance job. 

The physical facilities for guidance would include a guidance 
centre in the school, probably of about classroom size containing 
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on~ ~:rice of about 100 square feet for each counselor, and a comb­
:.~~tion reading, display, and waiting room, with a school clerk as 
1""::eptionist and record keeper. I have seen a scheme like this in 
Co Toronto high school, and two ~Ji.nnipeg high school guidance centres 
are set up this way. All the other junior and senior high schools 
have guidance centres, most of them as described above, and all are 
provided with clerical assistance by the superintendent's department. 

The guidance centre would be located near the school office and 
nurse's room for easy cornmunication and access to records, and on a 
main traffic path so that students have ensy access to it. It should 
be open-Jooking and attractive so that students wiJJ. want to come in. 

Adjacent to the guidance ceut~e should be one or more guidance 
classroo;ns, set.up with facilities for display of materials and the 
use of audio-visual aids. And in the same vicinity there should be 
at least one and preferably several rooms of cOmltuttee or seminar 
size for small group discussionn. 

Materials should be available in the guidance centre, for both 
staff and students, including professional reference books and sub­
scriptions to professional journals. The guidance reco~s of students 
should also be filed there. 

FinalJ~, to coordinate the service in the school, division or 
district, to help counselors find ways and materials to the kind of 
job they ,...ant to do, to organize in-service training, and to help in 
tb~ selection and placement of counselors, there should be a guid­
ance super,nsor. 

In this description of an ideal school guidance arrangement, I 
have assumed that there will be auxiliary services such as the 
school social workers, reading specialists, speech and hearing 
clinicians, psychologists and psychiatrists such as are provided by 
the Child Guidance Clinic of Greater Winnipeg. 
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Is revision et Ie develo~pement des services d'crientation dans 
les ~coles de Winnipeg ont ~te bases sur les principes suivanta: 

.... 
1.	 Iss services d'orientation et de consultation a l'individu et 

en groupe sont eealement necessaires et complementaires. 

2.	 Iss programmes de groupe doivent prendre en consideration l'idee 
generale du developpement humain, et surtout des t~ches qui 
confrontent la jeunesse. 

3.	 Is conseiller devrait cornJ;leter une fonnation professionnelle 
convenable, jusqu'a la maitrise;il lui faut assi une revision 
continuelle de sa p~paration. 


