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Abstract 

Evaluation needs to be seen as an integral part of counselling—an activity that is interwoven 
with intervention rather than an added extra. This will require developing new ways to gather 
evidence attesting to client change that document the processes in which counsellors and 
clients engage and the outcomes associated with those processes. It will also necessitate 
developing an expanded, collaborative model for evaluation that involves working with stake­
holders to determine what evidence will be appropriate, the evaluation methods and timelines, 
and ways of disseminating the evaluation results. 

Résumé 

O n doit considérer l 'évaluation comme une partie in tégrante du counseling—une activité qui 
s'entrelace avec l'intervention, plutôt qu'une activité supplémenta i re . Ceci demande qu'on 
élabore de nouvelles façons de recueillir les preuves d é m o n t r a n t qu'un client a effectué des 
changements; ces façons devraient décr i re les processus d'interaction entre les conseillers et les 
clients, ainsi que les résultats associés à ces processus. Cela nécessite également l 'é laborat ion 
d 'un modè le collaboratif d 'évaluat ion qui soit plus élargi; selon ce modè le , on travaillerait avec 
les parties intéressées pour dé t e rmine r les preuves appropr iées , ainsi que les mé thodes d'éva­
luation et les échéanciers , et les moyens de diffuser les résultats de l 'évaluation. 

E v a l u a t i o n is a "hot t o p i c " i n c o u n s e l l i n g c i rc les these days. Las t year, the 
Canadian Journal of Counselling d e v o t e d a spec ia l issue to eva lua t ing 
career a n d e m p l o y m e n t c o u n s e l l i n g , the Canadian Journal of Education 
p u b l i s h e d a spec ia l issue d e a l i n g w i t h accountab i l i ty , E R I C / C A S S h o s t e d 
a spec ia l c o n f e r e n c e o n assessment i n c o u n s e l l i n g , a n d several p r o v i n c e s 
of f ic ia l ly a d o p t e d an ou t come-based a p p r o a c h to g u i d a n c e a n d counse l ­
l i n g i n schools . T h u s , in teres t i n c o u n s e l l i n g eva lua t ion seems to be 
i nc r ea s ing . 

A t first g l ance , it m i g h t seem that this i nc reased interest i n eva lua t i on 
places the c o u n s e l l i n g p rofess ion i n an i dea l p o s i t i o n to d e a l w i t h the 
accoun tab i l i t y c o n c e r n s a n d the emphas i s o n results that have b e e n 
p r o m p t e d by fiscal restraint . Howeve r , there is o n e f u n d a m e n t a l p r o b l e m 
w i t h the way mos t c o u n s e l l o r s address eva lua t ion that needs to be rec­
t i f i ed i f c o u n s e l l i n g is g o i n g to successful ly mee t the accoun tab i l i t y 
c h a l l e n g e . T h e p r o b l e m is that i n mos t cases, eva lua t ion is t rea ted as a n 
after t hough t , " b o l t e d o n to the s ide" ' o f wha t counse l l o r s d o , r a the r t h a n 
an in t eg ra l pa r t o f the c o u n s e l l i n g endeavour . I f c o u n s e l l i n g is to survive 
i n t o the nex t century, eva lua t i on w i l l n e e d to b e c o m e m o r e c o m p l e t e l y 
in t eg ra t ed i n t o the c o u n s e l l i n g process . F o r this is to h a p p e n , c o u n s e l l o r s 
w i l l n e e d to d e v e l o p new ways o f c o n c e p t u a l i z i n g eva lua t ion a n d new 
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ways o f g a t h e r i n g e v i d e n c e a t tes t ing to the success o f c o u n s e l l i n g . T h i s 
p a p e r deals w i t h some o f the issues i n v o l v e d i n m a k i n g that t r ans i t i on a n d 
offers an s t imu lus fo r c o m m e n c i n g the process o f d e v e l o p i n g new ap­
p roaches fo r eva lua t ing the effectiveness o f wha t c o u n s e l l o r s a n d c l ien ts 
d o together . 

U N B O L T I N G E V A L U A T I O N 

In mos t m o d e l s o f c o u n s e l l i n g (e.g., Ivey, 1994; M a r t i n & H i e b e r t , 1985) , 
p r o b l e m so lv ing , ( D ' Z u r i l l a & G o l d f r i e d , 1971) , p r o g r a m d e v e l o p m e n t 
(e.g., Posavac 8c Carey, 1989) , a n d e d u c a t i o n (e.g., Br iggs , Gus ta f son , & 
T i l l m a n , 1991) , eva lua t i on is d e p i c t e d as o c c u r r i n g at the e n d o f a 
process . It is the last step, h a p p e n i n g after a r e l a t i o n s h i p is d e v e l o p e d , 
some i n t e r v e n t i o n is a t t empted , a p r o g r a m is i m p l e m e n t e d , o r a p o t e n ­
t ia l s o l u t i o n to a p r o b l e m is c h o s e n . T h i s creates the i m p r e s s i o n that 
profess ionals d o s o m e t h i n g first, t h e n they see h o w w e l l it w o r k e d . 
However , i n reali ty, p e o p l e typ ica l ly b e g i n eva lua t ing a c h o s e n course o f 
a c t i o n as s o o n as it beg ins to h a p p e n . I n fact, mos t p e o p l e have some i d e a 
o f h o w they w i l l j u d g e the success o f an e n d e a v o u r before they ever 
e m b a r k o n it. T h e y have an i d e a o f w h e n the process is u n f o l d i n g as 
e x p e c t e d a n d w h e t h e r the o u t c o m e s they h o p e d fo r are h a p p e n i n g . T h e 
c r i t e r i a for success some t imes are i m p l i c i t , bu t mos t of ten they exist. 
T h e r e f o r e , it is p e c u l i a r to desc r ibe p ro fess iona l i n t e r v e n t i o n as i f evalua­
t i o n o n l y h a p p e n s w h e n it is a l l over. E v a l u a t i o n needs to be seen as 
cen t ra l , r a the r t han ex t r aneous to the c o u n s e l l i n g endeavour . 

It appears that counse l l o r s s e l d o m f o r m a l l y evaluate t he i r w o r k w i t h 
c l ients . C o n g e r , H i e b e r t , a n d H o n g - F a r r e l l (1993) f o u n d that fewer t han 
10% o f c o u n s e l l o r s r e p o r t e d systematical ly eva lua t ing t he i r w o r k w i t h 
c l ien ts a n d i n some sectors 4 0 % r e p o r t e d never eva lua t ing t he i r w o r k . 
W h e n c o u n s e l l o r s d i d get f eedback f r o m the i r c l ien ts r e g a r d i n g the 
effectiveness o f t he i r work , it t e n d e d to be ve rba l , i n the session w i t h the 
c l i en t , p r e s u m a b l y by a s k i n g the c l i e n t i f they f o u n d the session h e l p f u l . 
T h i s finding p rov ide s a d d i t i o n a l s u p p o r t for the c o n t e n t i o n that evalua­
t i o n is n o t seen as a n i n t eg ra l par t o f the c o u n s e l l i n g endeavour . 

F u r t h e r e v i d e n c e that eva lua t i on is seen as ex t r aneous to c o u n s e l l i n g 
l ies i n the way that p r o g r a m eva lua t ion is c o n d u c t e d i n c o u n s e l l i n g 
p r o g r a m s a n d agencies . T h e usua l p rac t i ce is that agencies are f u n d e d to 
d e l i v e r p a r t i c u l a r p r o g r a m s o r services. A t some po i n t , an eva lua t i on is 
c o n d u c t e d , w h e r e usua l ly an ex t e rna l eva lua tor is b r o u g h t i n to e x a m i n e 
the o p e r a t i o n a n d pass j u d g m e n t o n the qua l i ty o f service b e i n g de l iv ­
e r e d . W h e n this a p p r o a c h is t aken , it says e x p l i c i t l y that eva lua t i on is 
separate f r o m the service b e i n g d e l i v e r e d . It also says i m p l i c i t l y , that the 
agency staff are n o t capab le o f eva lua t ing t he i r o w n w o r k , o r that at­
tempts by the agency to p r o v i d e e v i d e n c e o f its success w i l l be b i a sed o r 
untrus tworthy. 
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I see a n a p p r o a c h that is m o r e co l l abo ra t i ve a n d p roac t ive as b e i n g 
m o r e useful to the agency, m o r e i n v i t i n g for the service p rov ide r s , 
a n d m o r e i n fo rma t ive fo r the funders . T h i s m o r e co l l abo ra t i ve a n d 
p roac t ive a p p r o a c h w o u l d i nvo lve a l l vested part ies ( funders , spec ia l 
interest g roups , managers , counse l l o r s , c l ients) d e c i d i n g together , at the 
outset, o n the m e t h o d o f e v a l u a t i o n , the e v i d e n c e that w o u l d d e m o n ­
strate success, a n d the m a n n e r i n w h i c h the ev idence w o u l d be g a t h e r e d 
(see M c L e a n - S t e r n s & H i e b e r t , 1995; R i d d l e & H i e b e r t , 1995) . T h i s 
m e a n s address ing , at the t ime o f i n t e r v e n t i o n p l a n n i n g , h o w c o u n s e l l o r s 
a n d c l i en t s w i l l d e t e r m i n e the success o f the i n t e r v e n t i o n . It m e a n s 
i n c o r p o r a t i n g i n t o the i n t e r v e n t i o n the m e t h o d s that w i l l p r o v i d e evi­
d e n c e o f success. I n fact, it m e a n s that the eva lua t ion p r o c e d u r e s b e c o m e 
themselves par t o f the i n t e r v e n t i o n package , u t i l i z i n g the m o t i v a t i n g 
effects o f e x p l i c i t f eedback to assist c l ien ts i n t he i r quest for change . S u c h 
p r o c e d u r e s are b e g i n n i n g to be used i n some a p p r o a c h e s to c o u n s e l l i n g , 
mos t n o t a b l y i n so lu t ion - focused app roaches , bu t they s t i l l are n o t w i d e l y 
accep ted . T h e mos t typ ica l a p p r o a c h seems to be, "Firs t we d o it, t h e n we 
find o u t h o w w e l l it w o r k e d . " A f o u n d a t i o n tenet i n this p a p e r is to answer 
the q u e s t i o n " H o w w i l l I k n o w h o w w e l l the i n t e r v e n t i o n w o r k e d ? " at the 
t i m e the i n t e r v e n t i o n is b e i n g p l a n n e d . 

R E - T H I N K I N G A C C E P T A B L E E V I D E N C E 

C o u n s e l l o r s a n d c l ien ts are c o n t i n u o u s l y eva lua t ing wha t is h a p p e n i n g i n 
c o u n s e l l i n g . C o u n s e l l o r s seem to behave i n t e n t i o n a l l y i n t he i r in terac­
t ions w i t h c l ien ts ( M a r t i n & S t e l m a c z o n e k , 1988) . T h e y w a t c h fo r the 
effect o f t he i r ac t ions o n c l ien ts , a n d they adjust wha t they d o i n counse l ­
l i n g to faci l i ta te r e a c h i n g c o u n s e l l i n g goals . L i k e w i s e , c l ien ts evaluate 
wha t is g o i n g o n : t h e y j u d g e the c o u n s e l l o r i n t e n t i o n , fo l l ow t h r o u g h o r 
n o t d e p e n d i n g o n the i r v i ew o f the l i k e l i h o o d fo r success, a n d f o r m 
an i m p r e s s i o n o f the deg ree to w h i c h c o u n s e l l i n g seems to be w o r k i n g 
fo r t h e m . M u c h o f these sorts o f eva lua t ions h a p p e n i m p l i c i t l y . Never -
the-less, the j u d g m e n t s have great i m p a c t o n the u l t i m a t e success o f 
c o u n s e l l i n g . 

W h a t is n e e d e d is a n e v a l u a t i o n system that has a b r o a d e r d e f i n i t i o n o f 
acceptab le e v i d e n c e a n d a m o d e l that p r o m o t e s a l l p layers b e i n g i n ­
v o l v e d i n m a k i n g the dec i s ions abou t wha t ev idence w i l l be acceptab le 
a n d what w i l l no t . I d e l i b e r a t e l y use the w o r d "ev idence" ra the r t han 
"data," to emphas i ze that the basis o f c o u n s e l l o r a n d c l i e n t p e r c e p t i o n s 
o f c o u n s e l l i n g success are of ten , pe rhaps even mos t of ten , n o t based o n 
test scores. T h e y are based o n i n f o r m a l ev idence . M o r e o v e r , it f r equen t ly 
is the case that s t a n d a r d i z e d test scores d o n o t d e p i c t change , even 
t h o u g h teachers a n d c o u n s e l l o r s r e p o r t substant ia l c h a n g e as h a v i n g 
t aken p lace . F o r e x a m p l e , C a m p b e l l (1995) f o u n d that t r a d i t i o n a l p a p e r 
a n d p e n c i l measures d i d no t show m u c h c h a n g e i n s tudent soc ia l ski l ls , 
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a n d l i k e l y w o u l d n o t have s u p p o r t e d c o n t i n u i n g h is p r o g r a m , i n spite o f 
very posi t ive repor t s o f teachers, counse l lo r s , a n d the s tudents t h e m ­
selves. Howeve r , two checkl i s t s that c lose ly r e f l ec ted the goals o f the 
p r o g r a m (e.g., K e n d a l l & W i l c o x , 1979) b o t h s h o w e d substant ia l change , 
l i k e l y because they were d i r e c t l y r e l a t ed to the goals o f the p r o g r a m . 
A n i m p o r t a n t step i n b u i l d i n g a l ternate app roaches to eva lua t i on is to 
b r o a d e n the r ange o f accep tab le ev idence to i n c l u d e s u c h i n f o r m a l 
measures , the ones that tap the sorts o f observat ions that c o u n s e l l o r s a n d 
c l ients use to te l l themselves h o w successful an i n t e r v e n t i o n has b e e n . 

Types of Informal Evidence 

T o e x p a n d the b o u n d a r i e s o f accep tab le ev idence to i n c l u d e i n f o r m a l 
measures w i l l n o t invo lve "star t ing f r o m scra tch" to d e v e l o p n e w assess­
m e n t t echn iques . In r ecen t years, m a n y p r o c e d u r e s have b e e n d e v e l o p e d 
that l e n d themselves to d o c u m e n t i n g c l i en t c h a n g e (see H i e b e r t , 1996; 
Peavy, 1996) . S o m e o f the m o r e p r o m i n e n t o f t h e m are l i s t ed be low. 

Checklists. O f t e n , a n i n d i c a t i o n o f c l i en t change c a n be o b t a i n e d f r o m a 
s i m p l e check l i s t o n w h i c h the c o u n s e l l o r o r c l i e n t has d o c u m e n t e d 
ce r t a in aspects o f c o u n s e l l i n g . F o r e x a m p l e , Si l ls (1995) descr ibes a 
s i m p l e check l i s t for t r a c k i n g s tudent a c a d e m i c a n d soc ia l b e h a v i o u r . H e 
also p rov ides a useful way fo r q u a n t i f y i n g the results, w h i c h c a n be 
in teg ra ted i n t o the i n t e r v e n t i o n that the counse l lo r , teacher, a n d s tudent 
w o r k o u t co l l abora t ive ly . H i e b e r t (1994b, 1995) a n d R i d d l e a n d H i e b e r t 
(1995) p r o v i d e a w i d e array o f s ample checkl i s t s a p p r o p r i a t e fo r t r a c k i n g 
a b r o a d range o f c o u n s e l l i n g var iables such as: ange r m a n a g e m e n t ski l ls , 
r e l a x a t i o n t r a i n i n g , i n t e r v i e w i n g ski l ls , c o u n s e l l o r a n d c l i e n t involve­
m e n t i n the c o u n s e l l i n g process , m o t i v a t i o n , na tu re o f service r ece ived , 
a n d re fe r ra l c r i t e r i a . S u c h checkl i s t s c a n p r o v i d e c o n v i n c i n g e v i d e n c e o f 
counse l lo r , c l i en t , a n d agency var iables i n f l u e n c i n g c o u n s e l l i n g success. 

The Life Line. T o h e l p c l ien ts ident i fy a n d ref lect o n i m p o r t a n t past 
events w h i c h have i n f l u e n c e d t h e m , G o l d m a n (1992) d e v e l o p e d " T h e 
L i f e L i n e . " C l i e n t s d r aw a h o r i z o n t a l t i m e l i n e o n a b l a n k sheet o f p a p e r 
a n d t h e n p l o t o n this t i m e l i n e s ign i f ican t expe r i ences , r e l a t i onsh ips , 
events, o r asp i ra t ions w h i c h have i n f l u e n c e d the i r l ives. T h i s p rov ide s 
counse l l o r s a n d c l ients w i t h a g r a p h i c means o f assessing p o t e n t i a l fac­
tors to address i n c o u n s e l l i n g a n d c a n be used to i nd i ca t e shifts i n c l i e n t 
a t t r ibu t ions d u r i n g c o u n s e l l i n g . It is also poss ib le to quant i fy c l i e n t 
c h a n g e by s i m p l y c o u n t i n g such th ings as the n u m b e r o f i tems that 
change across t ime o r the n u m b e r o f i tems that p e r t a i n to a c e r t a in 
theme , e.g., c l i e n t "owner sh ip . " 

Portfolios. P o r t f o l i o s have b e e n used f r equen t ly by wri ters a n d artists to 
p r o v i d e samples o f the i r w o r k . Recen t ly , it has b e g u n to be u s e d i n 
c o u n s e l l i n g settings to h e l p c l ien ts d o c u m e n t changes i n t he i r l ives. F o r 
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e x a m p l e , S o r m u n e n (1994) descr ibes the ro l e p o r t f o l i o s c a n p lay i n 
h e l p i n g d o c u m e n t s tuden t sk i l l a c q u i s i t i o n a n d eas ing the school- to-
w o r k t r ans i t i on . N e l s o n C a n a d a r ecen t ly has p u b l i s h e d a p o r t f o l i o g u i d e 
fo r use i n ca reer p l a n n i n g (Ca lga ry E d u c a t i o n a l P a r t n e r s h i p F o u n d a ­
t i o n , 1996) . F i e l d test results ( H i e b e r t & Tanne r , 1995) i n d i c a t e that it 
h a d a no t ewor thy i m p a c t o n substant ia l n u m b e r s o f students, h e l p i n g 
t h e m be m o r e focused a n d m o r e able to r e c o g n i z e t he i r s t rengths. T h i s 
p r o v i d e s a g o o d e x a m p l e o f h o w a s ingle eva lua t ion t o o l c a n s i m u l ­
t aneous ly serve as an eva lua t i on v e h i c l e a n d a n i n t e r v e n t i o n to h e l p 
p r o m o t e c h a n g e . T o satisfy c o n c e r n s that po r t fo l io s are t oo soft for 
r i g o r o u s e v a l u a t i o n , S t roeb l e (1993) descr ibes ways i n w h i c h state as­
sessment s tandards c a n be m e t t h r o u g h p o r t f o l i o assessment a n d p r o ­
v ides s ample assessment c r i t e r i a for po r t fo l i o s . H a y e s a n d K r e t s c h m a n n 
(1993) p r o v i d e a useful a n n o t a t e d b i b l i o g r a p h y for those w i s h i n g m o r e 
d e t a i l e d i n f o r m a t i o n o n the use o f p o r t f o l i o s i n c o u n s e l l i n g . 

Observation forms. F o r m s for t r a c k i n g va r ious c l i e n t b e h a v i o u r s have 
b e e n avai lable for m a n y years (e.g., C a u t e l l a , 1977) , typ ica l ly b e i n g u s e d 
to ga ther c l i e n t base l ine i n f o r m a t i o n o r p r o v i d e i n f o r m a l e v i d e n c e o f 
c l i e n t progress . H o w e v e r , obse rva t ion fo rms c a n p r o v i d e useful ev idence 
o f c l i e n t c h a n g e across t i m e a n d there fore c a n be i m p o r t a n t eva lua t ion 
resources . In ear ly s tudies o f c l a s s r o o m m a n a g e m e n t , observa t ions o f 
s tudent b e h a v i o u r p r o v i d e d da ta a t tes t ing to the success o f va r ious 
i n t e r v e n t i o n p r o c e d u r e s . H a v i n g d e m o n s t r a t e d success i n o t h e r settings, 
s i m i l a r obse rva t ion p r o c e d u r e s c a n be used effectively to evaluate c o u n ­
s e l l i n g in te rven t ions . V a r i o u s obse rva t ion fo rms have b e e n d e v e l o p e d to 
t rack a var ie ty o f c l i e n t p r e s e n t i n g p r o b l e m s , i n c l u d i n g headaches a n d 
o t h e r types o f c h r o n i c p a i n , c o m m u n i c a t i o n ski l ls , j o b sat isfact ion, a n d 
ange r c o n t r o l . R i d d l e a n d H i e b e r t (1995) p r o v i d e several useful e x a m ­
ples that c a n serve as a s tar t ing p o i n t for counse l l o r s w i s h i n g to use these 
p r o c e d u r e s w i t h t he i r c l ien ts . 

Cognitive mapping. T h o u g h t L i s t i n g a n d C o g n i t i v e M a p p i n g are two 
recen t ly d e v e l o p e d t e c h n i q u e s for p r o v i d i n g a r e c o r d o f a c l i en t ' s t h ink ­
i n g pa t te rn a n d h o w a c l i en t ' s t hough t s c h a n g e over t ime . I n T h o u g h t 
L i s t i n g , p e o p l e are a sked to l is t a l l the t hough t s that c o m e to t he i r m i n d 
i n response to a q u e s t i o n such as: "Wha t are the c r i t i c a l e l emen t s c o n t r i b ­
u t i n g to y o u r p r o b l e m ? , " "Wha t are the mos t i m p o r t a n t e l ements c o n t r i b ­
u t i n g to y o u r i n a b i l i t y to find a j o b ? , " "Wha t w o u l d n e e d to h a p p e n so that 
y o u felt i n c o n t r o l o f y o u r l i f e?" o r "Wha t are the mos t i m p o r t a n t charac­
teristics o f a g o o d c o u n s e l l o r ? " T h e p r o c e d u r e c a n be used to t rack 
aspects o f a c l i en t ' s p r o b l e m s i tua t ion o r key e lements o f a c o u n s e l l o r ' s 
p ro fes s iona l d e v e l o p m e n t . I n e i t he r case, the p e r s o n is s i m p l y asked to 
l is t a l l the though t s that c o m e to t he i r m i n d i n response to the p r o b e 
q u e s t i o n . I n C o g n i t i v e M a p p i n g , the exerc i se is e x t e n d e d by h a v i n g the 
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c l i e n t t ransfer the results o f the t h o u g h t l i s t i n g to s m a l l post-it notes a n d 
t h e n a r r a n g i n g the post-it notes o n a sheet o f g r a p h p a p e r so that they 
p r o v i d e a p i c t u r e o f h o w the c o n c e p t s are r e l a t ed i n the pe r son ' s th ink­
i n g . T h e s e p r o c e d u r e s c a n be u s e d as in t e rven t ions , to h e l p c l ien ts 
b e c o m e m o r e f o c u s e d i n c o u n s e l l i n g . T h e y also c a n be used to evaluate 
c l i e n t c h a n g e i n e i the r a quant i t a t ive (e.g., M a r t i n , S l e m o n , H i e b e r t , 
H a l l b e r g , & C u m m i n g s , 1989) o r a qua l i t a t ive (e.g., C u m m i n g s , H a l -
l b e r g , M a r t i n , S l e m o n , 8c H i e b e r t , 1990) m a n n e r . T h e s e p r o c e d u r e s have 
b e e n u s e d to t rack c l i e n t c h a n g e ( M a r t i n , 1985) , c h a n g e i n c l i e n t asser­
tive t h i n k i n g ( C o m e a u 8c H i e b e r t , 1991) , c h a n g e i n c o u n s e l l o r deve lop­
m e n t ( H i e b e r t & N o o r t , 1988) , a n d s imi l a r i t i e s be tween nov ice a n d 
e x p e r i e n c e d c o u n s e l l o r s ( C u m m i n g s et a l . , 1990; M a r t i n et a l . , 1989) . 

Self-monitored data. S e l f - m o n i t o r i n g has d e m o n s t r a t e d success as an 
i n t e r v e n t i o n (see H i e b e r t & F o x , 1981; Kanfe r , 1991) , bu t it a lso c a n 
p r o v i d e a useful source o f da ta a t tes t ing to c l i e n t c h a n g e across t ime . 
S e l f - m o n i t o r i n g c a n span a w i d e r a n g e o f c l i e n t factors , i n c l u d i n g sub­
j e c t var iables such as p a i n leve l , success i n a j o b in terv iew, mot iva ­
t i o n leve l , na tu re o f self-talk, etc. R i d d l e a n d H i e b e r t (1995) p r o v i d e 
e x p l i c i t i n s t ruc t ions fo r e s t ab l i sh ing systematic p r o c e d u r e s fo r u s i n g self-
m o n i t o r i n g w i t h c l ien ts . S u c h s e l f -mon i to r ed d a t a have b e e n d e m o n ­
strated to be as t rustworthy as t h i r d par ty o b s e r v a t i o n data , even w h e n 
d e a l i n g w i t h very e x p l i c i t p h y s i o l o g i c a l va r iab les o r low-cogn i t ive func­
t i o n i n g c l ien ts ( H i e b e r t , C a r d i n a l , & D u m k a , 1983; H i e b e r t , & M a l c o l m , 
1988; M a l c o l m & H i e b e r t , 1986) . 

Authentic assessment. I n the c l a s s r o o m i n s t r u c t i o n l i t e ra tu re , there have 
b e e n r ecen t cr ies for "authent ic assessment." T h e m a i n t h r e a d o f the 
a r g u m e n t is that today's e d u c a t i o n a l goals are t o o v a r i e d to be adequa te ly 
eva lua ted by c o n v e n t i o n a l p e n c i l a n d p a p e r tests ( L i n e s , 1994) . W h a t is 
n e e d e d ins tead , is a means for m a k i n g assessment p rac t i ces m o r e c lose ly 
m a t c h i n s t r u c t i o n a l pract ices , w h e r e assessment b e c o m e s an o n g o i n g 
process , i n t eg ra t ed w i t h i n s t r u c t i o n , i n v o l v i n g s tuden t s ful ly, a n d u s i n g 
va r ious strategies a n d tools to d e v e l o p a m u l t i d i m e n s i o n a l p i c t u r e o f 
l ea rne r progress ( P o w e l l , 1993) . M o s t of ten , this i nvo lves assessing ac tua l 
s tudent p e r f o r m a n c e i n a subject area , r a the r t h a n r e l y i n g o n e x a m i n a ­
t ions . T y p i c a l l y the results o f au then t i c assessment c a n be s u m m a r i z e d 
n u m e r i c a l l y o r p u t o n a scale to p r o v i d e quan t i t a t i ve da ta a t tes t ing to 
l e a r n e r p e r f o r m a n c e . 

Performance assessment. P e r f o r m a n c e assessment p r o v i d e s a g o o d e x a m ­
p le o f h o w au then t i c i n s t ruc t i on c a n w o r k i n c o u n s e l l i n g settings. F o r 
e x a m p l e , H u t c h i n s o n a n d F r e e m a n (1994) d e s c r i b e a d e t a i l e d p r o ­
c e d u r e for u s i n g au thent ic i n s t r u c t i o n to t e ach i n t e r v i e w i n g ski l ls a n d 
p e r f o r m a n c e assessment to d e t e r m i n e c l i en t mas t e ry o f ski l ls . U s e d i n 
this way, p e r f o r m a n c e assessment p rov ides c o n v i n c i n g e v i d e n c e o f c l i e n t 
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c h a n g e across t i m e (cf. H u t c h i n s o n , 1994; H u t c h i n s o n , 1996) . F o r read­
ers w i s h i n g m o r e i n f o r m a t i o n a b o u t p e r f o r m a n c e assessment, R u d n e r 
a n d B o s t o n (1994) p r o v i d e an e x c e l l e n t review a n d a how-to-do-it m a n ­
u a l is avai lable f r o m the E d u c a t i o n a l Tes t i ng Service (1993) . M e s s i c k 
(1994) o u t l i n e s g u i d e l i n e s fo r g e n e r a t i n g sources o f ev idence w h e n 
d e v e l o p i n g a n d u s i n g h i g h qua l i ty p e r f o r m a n c e assessments. 

Summary 

I n f o r m a l assessment p r o c e d u r e s , such as those o u t l i n e d above, offer 
m a n y benefi ts for counse l l o r s . T h e y c a n p r o v i d e a c o n v e n i e n t a l ternat ive 
to s t a n d a r d i z e d test ing, they d o n o t create ex t r a w o r k for counse l l o r s , 
a n d they of ten e n h a n c e the i n t e r v e n t i o n b e i n g used . H ow e ve r , c r i t ics 
p o i n t o u t that r e l i a b i l i t y a n d va l id i ty checks have b e e n n o t b e e n c o n ­
d u c t e d o n mos t i n f o r m a l p r o c e d u r e s . T h e r e f o r e , i t is u n c e r t a i n h o w 
stable the m e a s u r e m e n t s are a n d h o w accura te ly they ref lect the c o n ­
struct u n d e r e x a m i n a t i o n . O n the o t h e r h a n d , p r o p o n e n t s p o i n t o u t that 
these sorts o f e v i d e n c e are in tu i t ive ly v a l i d because they c o n n e c t d i ­
rec t ly to the cons t ruc t u n d e r c o n s i d e r a t i o n , at least i n the m i n d s o f 
c l ien ts . F u r t h e r m o r e , because the l eg i t imacy o f i n f o r m a l measures is j u s t 
b e g i n n i n g to be a c k n o w l e d g e d , there has n o t yet b e e n e n o u g h t i m e to 
es tabl i sh a t rack r e c o r d a t tes t ing to the i r r e l i ab i l i t y a n d val idi ty . A s 
p r ac t i t i one r s a n d researchers b e g i n to u t i l i z e i n f o r m a l measures m o r e 
f requent ly , the measures w i l l b e c o m e m o r e fine-tuned a n d p s y c h o m e t r i c 
s u p p o r t fo r t he i r use w i l l b e g i n to e m e r g e . 

M o s t p r o p o n e n t s fo r n o n - t r a d i t i o n a l e v i d e n c e g a t h e r i n g m e t h o d s are 
firm i n the i r p r o c l a m a t i o n that i n f o r m a l m e a s u r e m e n t t echn iques c a n 
be r i g o r o u s , e spec ia l ly w h e n u s e d i n c o m b i n a t i o n . F o r e x a m p l e , M o n s o n 
a n d M o n s o n (1993) u s e d p o r t f o l i o assessment to ref lect i n d i v i d u a l deve l ­
o p m e n t a n d pe r fo rmance -based assessment to ref lect s k i l l mastery. T h e y 
also p r o v i d e e x a m p l e s o f h o w eva lua t i on n e e d n o t create m o r e w o r k for 
c o u n s e l l o r s o r c l ien ts , i n that eva lua t i on b e c o m e s an in t eg ra t ed par t o f 
wha t is h a p p e n i n g i n c o u n s e l l i n g . T o evaluate, counse l l o r s (o r c l ients) 
s i m p l y d o c u m e n t wha t is t a k i n g p lace , f o c u s i n g o n the i n f o r m a l evalua­
t i o n p r o c e d u r e s that are i n t e rwoven in to the c o u n s e l l i n g en te rpr i se , 
r a the r t h a n v i e w i n g eva lua t i on as an add-on at the e n d . Ins tead o f 
t r ea t ing the c o u n s e l l i n g i n t e r a c t i o n as a n in te res t ing obse rva t ion , c o u n ­
sel lors c a n treat it as a source o f e v i d e n c e a t tes t ing to c l i e n t c h a n g e . B u t 
i n o r d e r to d o that, c o u n s e l l o r s n e e d to see i n f o r m a l e v i d e n c e as b e i n g 
accep tab le d e m o n s t r a t i o n s o f c o u n s e l l i n g effectiveness. 

E V A L U A T I O N A N D A C C O U N T A B I L I T Y ! A W I N N I N G C O M B I N A T I O N 

Severa l r ecen t reviews o f the accoun tab i l i t y l i t e ra tu re exist (e.g., 
M c E w e n , 1995) . T h e r e f o r e , the p u r p o s e he re is n o t to repeat o r synthe-
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size the a c c o u n t a b i l i t y l i t e ra tu re , b u t to h i g h l i g h t some po in t s that have a 
p a r t i c u l a r b e a r i n g o n eva lua t ing c o u n s e l l i n g . 

Pe rhaps o n e o f the mos t cen t r a l l y i m p o r t a n t po in t s i n b o t h accoun ta ­
b i l i ty a n d eva lua t i on is that there needs to be a g r e e m e n t o n the na tu re o f 
the service b e i n g of fe red , wha t e v i d e n c e w i l l be accep tab le , a n d wha t 
p e r f o r m a n c e levels w i l l be c o n s i d e r e d as successful . T h i s a g r e e m e n t 
needs to invo lve a l l the p e o p l e that are p o t e n t i a l l y affected by the 
eva lua t i on results, o r w h o have a stake i n results. T h i s w i l l i n c l u d e 
funders , spec ia l in teres t g roups , c l ients , s ign i f ican t o thers , counse l lo r s , 
supervisors , managers , a n d c o o r d i n a t o r s . A l l stake h o l d e r s n e e d to be 
i n v o l v e d i n d e t e r m i n i n g the na tu r e o f service p r o v i d e d , the a p p r o a c h to 
eva lua t ion , a n d the e v i d e n c e that w i l l i nd i ca t e success ( F r e n c h , H i e b e r t , 
& B e z a n s o n , 1994; R i d d l e & H i e b e r t , 1995) . 

A s B r o w n l e e (1995) po in t s ou t , the p r i m e p u r p o s e o f m e a s u r e m e n t 
( a n d accoun tab i l i t y ) is to c o n f i r m that c u s t o m e r sat isfact ion o r dissat­
i s fac t ion is j u s t i f i e d . T h e r e f o r e , a ccoun t ab i l i t y needs to be seen as b e g i n ­
n i n g w i t h the consensus d e s c r i b e d i n the p r e c e d i n g p a r a g r a p h a n d 
e n d i n g w i t h m a r k e t i n g the results to the va r ious p u b l i c s that an agency 
serves i n o r d e r that they m i g h t see the effectiveness o f the agency 
( M c E w e n , 1995) . H o w e v e r , i n o r d e r to c o n d u c t that m a r k e t i n g suc­
cessfully, c o u n s e l l o r s n e e d to have s o m e t h i n g to marke t ! T h i s i m p l i e s the 
n e e d fo r a d r a m a t i c c h a n g e i n the type o f ev idence that is u sed to s u p p o r t 
a ccoun tab i l i t y a rgumen t s . T h e types o f i n f o r m a l e v i d e n c e o u t l i n e d ear­
l i e r i n this p a p e r w i l l b e c o m e i n c r e a s i n g l y i m p o r t a n t i n d e m o n s t r a t i n g 
va lue to s takeholders . 

A n e x a m i n a t i o n o f a c c o u n t a b i l i t y prac t ices to date reveals that 
"there has b e e n a p r e o c c u p a t i o n w i t h activity a n d c o l u m n counts . " 
( M a c D o n a l d , 1993, p . 181) . T o m a k e eva lua t i on a n d accoun tab i l i t y m o r e 
re levant , there needs to be a n a c c o u n t a b i l i t y f r a m e w o r k i n p lace that 
al lows c o u n s e l l o r s to o b t a i n feedback , adjust t he i r i n t e r v e n t i o n to m a x i ­
m i z e success, a n d a l l ow for re-entry a n d re fe r ra l o f c l ien ts whose needs 
were n o t m e t in i t i a l ly . S u c h a f r a m e w o r k w i l l h e l p to p r o v i d e a cons tan t ly 
i m p r o v i n g a n d v a l u e d service ( M a c D o n a l d , 1993, p . 182) . T h u s , the 
sepa ra t ion be tween fo rma t ive a n d s u m m a t i v e eva lua t i on beg ins to b lur , 
for the same type o f e v i d e n c e c a n be used fo r b o t h . E v a l u a t i o n b e c o m e s 
e m b e d d e d i n p rac t i ce w h i c h creates the o p p o r t u n i t y for p rac t i ce to be 
i n f o r m e d a n d s c u l p t e d by eva lua t i on ( format ive c o n s i d e r a t i o n s ) . A t 
some p o i n t i n t i m e , the e v i d e n c e is g a t h e r e d toge ther a n d p re sen ted i n a 
way that s t akeho lde rs c a n u n d e r s t a n d ( summat ive c o n s i d e r a t i o n s ) . S u c h 
an a p p r o a c h w i l l go a l o n g way to m a k i n g eva lua t i on a n d accoun tab i l i t y 
m o r e i m p o r t a n t a n d re levant en terpr i ses i n c o u n s e l l i n g endeavours . 

A n o t h e r p o i n t o f c o n v e r g e n c e be tween the perspec t ive o n eva lua t i on 
p r e sen t ed e a r l i e r i n this p a p e r a n d perspect ives i n the a c c o u n t a b i l i t y 
l i t e ra ture cent res a r o u n d the i m p o r t a n c e a n d usefulness o f b u i l d i n g 
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assessment i n t o the i n t e r v e n t i o n process . A l t h o u g h assessment p roce ­
dures c a n be c o m p l i c a t e d a n d take u p c o n s i d e r a b l e t ime , m a n y teachers 
see t h e m as g o o d i n s t r u c t i o n . S imi l a r l y , m a n y counse l l o r s see h a v i n g 
e x p l i c i t assessment p r o c e d u r e s as b e i n g par t o f g o o d c o u n s e l l i n g in terac­
t i o n . M o r e o v e r , assessment act ivi t ies c a n be wor thy i n a n d o f themselves . 
T h a t is to say, the i n s i g h t a n d m o t i v a t i o n that c l ien ts c a n get f r o m 
re levant assessment are w o r t h the t i m e that they take ( E a r l , 1995) . T h i s 
c a n be p a r t i c u l a r l y i m p o r t a n t i n d e t e r m i n i n g reasonable t ime expec ta ­
t ions fo r c h a n g e to occur . F o r e x a m p l e , C a m p b e l l (1995) f o u n d that 
p a r t i c i p a n t c h a n g e d i d n o t take p lace i n a l i n e a r f a sh ion : l i t t le c h a n g e 
took p lace ove r the first 6-9 weeks, w h i l e the largest a m o u n t o f c h a n g e 
t o o k p l ace i n weeks 9.12. T h i s i l lustrates the i m p o r t a n c e o f h a v i n g 
e v i d e n c e that c lose ly ma tches the p r o g r a m goals , that tracks the progress 
o f c l i e n t i n the p r o g r a m , a n d y ie lds some way o f k n o w i n g h o w m u c h t i m e 
it takes to master the ski l ls the p r o g r a m is t ry ing to teach. 

A M O D E L F O R I N T E G R A T I O N 

F i g u r e 1 presents a m o d e l for c o m b i n i n g m u c h o f the f o r g o i n g discus­
s i o n . P a r a m o u n t i n F i g u r e 1 is the i m p o r t a n c e o f a s o u n d p o l i c y to g u i d e 
e v a l u a t i o n a n d accoun tab i l i t y act ivi t ies . T h e p o l i c y needs to o u t l i n e the 
e v a l u a t i o n prac t ices o f the agency a n d desc r ibe the p lace o f eva lua t ion i n 
the agency m a n d a t e . A d i scus s ion I h a d w i t h a recen t g radua te o f o u r 
c o u n s e l l o r t r a i n i n g p r o g r a m i l lustrates the i m p o r t a n c e o f this step. T h i s 
c o u n s e l l o r w o r k e d i n a n agency w h e r e the m a n a g e r b e l i e v e d that the 
p r i m a r y m a n d a t e o f the agency was to service c l ients a n d therefore , 
c o u n s e l l o r s were n o t to s p e n d t ime eva lua t ing the i r w o r k . Q u i t e p red i c t a ­
bly, this agency was d o w n s i z e d to the p o i n t w h e r e it is n o l o n g e r able to 
serve any c l ien ts . H o w e v e r , c o u n s e l l o r s i n this agency w h o f o u n d ways to 
"get a r o u n d " t he i r m a n g e r ' s e d i c t a n d s p e n d some t ime eva lua t ing t h e i r 
w o r k w i t h c l ien ts , e n d e d u p finding new pos i t ions i n o t h e r parts o f the 
o r g a n i z a t i o n w h e r e d o w n s i z i n g was less severe. T h e m o r a l o f this story for 
m e is that i n s igh t fu l mange r s w i l l r e c o g n i z e the i m p o r t a n c e o f e v a l u a t i o n 
i n e x t e n d i n g the l i fe expec t ancy o f t h e i r agency a n d counse l l o r s w h o 
want to keep e m p l o y m e n t o p t i o n s f l e x i b l e w i l l find ways o f w o r k i n g 
eva lua t i on act ivi t ies i n to t he i r c l i e n t in te rven t ions . 

A w o r k a b l e e v a l u a t i o n p o l i c y needs to address several key factors. It 
needs to c o n t a i n a s ta tement o f w h o the po t en t i a l s takeholders m i g h t be , 
h o w o t h e r s t akeho lde rs w i l l be i d e n t i f i e d , a n d h o w c o n s u l t a t i o n a n d 
c o l l a b o r a t i o n w i l l take p lace . It needs to desc r ibe the ro les a n d r e spon ­
s ib i l i t ies o f a l l par t ies that have a r o l e to p lay i n eva lua t ion , i n c l u d i n g 
counse l l o r s , supervisors , managers , off ice staff, c l ients , funders , a n d so 
o n . It needs to o u t l i n e the types o f e v i d e n c e that w i l l be c o n s i d e r e d as 
l eg i t ima te i n d i c a t i o n s o f w o r t h a n d the t i m e frames for each e l e m e n t i n 
eva lua t i on pract ices . 
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T i m e 
frames 

Stakeholders Nature o f 
evidence 

Roles & 
responsibil i t ies 

Evalua t ion Po l icy 

In tervent ion factors 

Process 
evidence 

O u t c o m e 
evidence 

Agency factors 

Input 
evidence 

Service 
evidence 

C o m m u n i c a t i o n 

Aud iences Messages 

F I G U R E 1 

An Integrated Counselling Evaluation Model 

F i g u r e 1 shows that e v a l u a t i o n prac t ices c a n be g r o u p e d in to three 
m a i n clusters: i n t e r v e n t i o n o r p r o g r a m factors, agency factors, a n d c o m ­
m u n i c a t i o n factors. 

Intervention Factors 

I have wr i t t en at l e n g t h o n the factors that are i m p o r t a n t to address w h e n 
eva lua t ing c o u n s e l l i n g i n t e r v e n t i o n ( H i e b e r t 1984, 1989,1994a, 1994b, 
1995 ,1996 ; R i d d l e & H i e b e r t , 1995) . T h e r e f o r e , the d i scuss ion h e r e w i l l 
be br ief . T h e g e n e r a l g o a l w h e n eva lua t ing i n t e r v e n t i o n factors is to 
demons t r a t e that c o u n s e l l i n g is r e spons ib l e fo r c l i e n t change . T h e r e ­
fore , e v i d e n c e needs to be o b t a i n e d o n b o t h process a n d o u t c o m e 
var iables . R e g a r d i n g the o u t c o m e s , it is i m p o r t a n t to d o c u m e n t wha t 
c h a n g e has o c c u r r e d i n the c l i e n t p r e s e n t i n g p r o b l e m (e.g., a r e d u c t i o n 
i n v i o l e n c e ) a n d also the c h a n g e i n c l i e n t s k i l l , k n o w l e d g e , a n d at t i tude 
(e.g., ange r m a n a g e m e n t s k i l l , k n o w l e d g e a n d s k i l l a b o u t h o w to nego t i ­
ate c o m p r o m i s e s , a n d a m o r e to l e ran t a t t i tude) that is r e spons ib l e for 
that change . W i t h respect to i n t e r v e n t i o n process , there needs to be 
ev idence that the c o u n s e l l i n g process ( a n d n o t o t h e r factors) is r e spon ­
sible fo r those changes . T h i s c a n be d o n e by d o c u m e n t i n g that the 
c o u n s e l l o r has b e e n f o l l o w i n g a n a c c e p t e d i n t e r v e n t i o n p r o c e d u r e (e.g., 
an acceptab le a n g e r m a n a g e m e n t p r o t o c o l ) a n d that the c l i e n t has b e e n 
e n g a g e d i n the process (e.g., a t t e n d i n g sessions, a t t e m p t i n g in-session 
sk i l l p rac t i ce , c o m p l e t i n g h o m e w o r k ) . T h e ro l e i n this process o f the 
i n f o r m a l eva lua t i on p r o c e d u r e s d i scussed e a r l i e r s h o u l d be obv ious . 
W h e n these types o f e v i d e n c e are c o m p i l e d , it is easy to m a k e the l i n k 
be tween i n t e r v e n t i o n a n d o u t c o m e a n d thereby, s u p p o r t the c l a i m that 
c l i en t c h a n g e t o o k p lace as a resul t o f the c o u n s e l l i n g i n t e r v e n t i o n . 
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Agency Factors 

A g e n c y factors d o n o t address c o u n s e l l i n g o u t c o m e s p e r se, however , 
they have a d i r e c t b e a r i n g o n the success o f an agency. I n p u t factors refer 
to the resources that an agency c a n b r i n g to bea r o n the c o u n s e l l i n g 
en te rpr i se . I f an agency is u n d e r r e sou rced , o r i f its resources are dis­
pe r sed i n too m a n y d i r e c t i o n s , it w i l l be d i f f i cu l t to ach ieve accep tab le 
results. Serv ice factors refer to the g e n e r a l factors that affect c l i e n t 
p e r c e p t i o n o f qua l i t y o f service. T h i s m i g h t i n c l u d e such i tems as: h o w 
m a n y t imes the t e l e p h o n e r ings before it is answered , h o w l o n g c l ien ts 
have to wait for an a p p o i n t m e n t , h o w m u c h respect is s h o w n by a l l agency 
staff, a n d the ex ten t to w h i c h staff m e m b e r s f o l l o w t h r o u g h o n the i r 
p romise s to r e t u r n t e l e p h o n e cal ls o r advocate w i t h t h i r d part ies . 

Communication Factors 

In o r d e r to be an effective a l ly o f a c o u n s e l l i n g agency, eva lua t ion results 
n e e d to be c o m m u n i c a t e d to each s t akeho lde r g r o u p , r e c o g n i z i n g that 
s t akeho lde rs d o n o t a l l n e e d o r wan t the same i n f o r m a t i o n , n o r d o they 
n e e d o r wan t it p r e sen t ed i n the same way. T h u s , it is i m p o r t a n t to m a k e 
sure that the message is t a i l o r e d to the u n i q u e i n f o r m a t i o n needs o f e ach 
s takeholder . T h i s m i g h t invo lve g a t h e r i n g d i f fe rent types o f e v i d e n c e for 
d i f fe rent s takeholders , fo r e x a m p l e , some s takeholders p re fe r n u m b e r s 
w h i l e o thers find t e s t imonia l s m o r e useful . It m i g h t also invo lve u s i n g the 
same e v i d e n c e a n d p r e s e n t i n g it i n d i f fe ren t ways, p i c t o r i a l l y for some, i n 
t abu la r f o r m fo r o thers . A s par t o f the i n i t i a l c o l l a b o r a t i o n , it is i m p o r t a n t 
for the agency a n d its s t akeho lde rs to agree o n wha t type o f e v i d e n c e w i l l 
be c o l l e c t e d , a n d h o w it w i l l be p re sen ted to the s t akeho lde r g roups . 

Summary 

I n p rac t i ce , a d y n a m i c in t e r - r e l a t ionsh ip exists be tween a l l the var iables 
d e p i c t e d i n F i g u r e 1. A l t h o u g h agency p o l i c y is d e p i c t e d as the d r i v i n g 
force for e v a l u a t i o n prac t ices , the p o l i c i e s themselves are i n f o r m e d 
by the na tu re o f the i n t e rven t ions i m p l e m e n t e d , the resources o f the 
agency, a n d the s takeholders , a l l o f w h i c h ref lec t the m a n d a t e o f the 
agency a n d the c l ien ts b e i n g served. E v e n the s u b c o m p o n e n t s i n the 
F i g u r e are d y n a m i c a l l y c o n n e c t e d . M o s t c o u n s e l l o r s are u sed to t h i n k i n g 
abou t the processes i n v o l v e d i n d e l i v e r i n g an i n t e r v e n t i o n , b u t to d e m o n ­
strate w o r t h , those process mus t resul t i n iden t i f i ab le o u t c o m e s . T h e 
o u t c o m e s b e i n g a t t emp ted , i n t u r n , have a d e t e r m i n i n g effect o n the 
process e n g a g e d i n . C o u n s e l l i n g process a n d o u t c o m e n e e d to be seen as 
d y n a m i c a l l y a n d r e c i p r o c a l l y c o n n e c t e d . F u r t h e r m o r e , i n o r d e r for des­
i g n a t e d in t e rven t ions to be effective, an agency mus t have adequate 
resources . T h e na tu re o f the resources n e e d e d is d e t e r m i n e d , i n part , by 
the types o f i n t e rven t ions b e i n g o f f e r e d — t h e success o f the in t e rven -
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t ions is affected by the resources that a n agency has at its d i sposa l . It is 
i m p o r t a n t that agencies are n o t e x p e c t e d to "de l ive r the m o o n " w h e n 
they are o n l y g iven the resources to get to "the house n e x t doo r " ! F ina l ly , 
the mos t successful agency, d e l i v e r i n g the mos t effective in te rven t ions , is 
l i k e l y to be i n t r o u b l e i f the re levant p e o p l e d o n o t k n o w abou t the 
success. T h e r e f o r e , c o m m u n i c a t i n g eva lua t ion results is a n i m p o r t a n t 
c o m p o n e n t o f the eva lua t i on process . F u r t h e r m o r e , because d i f ferent 
p e o p l e n e e d , a n d c a n relate to, d i f fe ren t types o f messages, b o t h the 
a u d i e n c e a n d the na tu re o f the message are i m p o r t a n t cons ide ra t ions . 
A l l o f these i ng red i en t s are i m p o r t a n t w h e n d e s i g n i n g a n d c a r r y i n g ou t 
an eva lua t i on p l a n . 

C O N C L U S I O N 

We l ive i n c h a l l e n g i n g t imes, m a d e even m o r e c h a l l e n g i n g by the par­
a n o i a that service p r o v i d e r s demons t r a t e a r o u n d eva lua t ion a n d ac­
coun t ab i l i t y conce rns . T h i s is n o t a c r i t i c i s m o f c o u n s e l l o r s (or o t h e r 
service p rov ide r s ) for they are p r o d u c t s o f the t r a i n i n g p r o g r a m s they 
c o m p l e t e d — t r a i n i n g p r o g r a m s that for the mos t par t p lace l i t t le e m ­
phasis o n eva lua t ion . M o s t t r a i n i n g p r o g r a m s emphas i ze process as b e i n g 
the cen t r a l c o m p o n e n t i n c o u n s e l l i n g . L i t t l e emphas i s is p l a c e d o n 
o u t c o m e , a n d l i t t le emphas i s is p l a c e d o n eva lua t ion . B y contrast , o n e o f 
the m a i n themes u n d e r l y i n g this p a p e r has b e e n that c o u n s e l l i n g needs 
to be seen as a p a r t n e r s h i p be tween process a n d o u t c o m e . O n e i m p o r ­
tant factor that separates c o u n s e l l i n g f r o m t a l k i n g to a f r i e n d is the 
e x p e c t a t i o n for c h a n g e o n the par t o f the c l i en t . V i e w i n g c l i e n t c h a n g e as 
an i n t eg ra l par t o f the c o u n s e l l i n g e n d e a v o u r p rov ide s a con t ex t for 
e m b e d d i n g eva lua t i on i n c o u n s e l l i n g i n t e r v e n t i o n a n d p rov ide s a n i m ­
por t an t f o u n d a t i o n for addres s ing accoun tab i l i t y conce rns . 

T h e v iew that c o u n s e l l i n g is c o m p o s e d o f B O T H process a n d o u t c o m e , 
a n d that B O T H process a n d o u t c o m e n e e d to be presen t i f o r d e r for 
c o u n s e l l i n g to be c o n s i d e r e d successful , is c o n s i d e r e d as r a d i c a l by m a n y 
o f m y co l leagues . H o w e v e r , it is an i m p o r t a n t perspec t ive to cons ider . I f 
c o u n s e l l i n g agenc ies are g o i n g to demons t r a t e success to t he i r stake­
h o l d e r s , they n e e d to have s o m e t h i n g tang ib le to show. It w i l l be d i f f i cu l t 
to o b t a i n t ang ib le e v i d e n c e unless the o u t c o m e s o f c o u n s e l l i n g are 
c o n s i d e r e d co-equa l w i t h the processes. 

A m a i n t h e m e i n this p a p e r has b e e n that the ro l e o f eva lua t i on i n 
c o u n s e l l i n g needs to be i n t eg ra t ed w i t h i n t e r v e n t i o n , r a the r t h a n "bo l t ed 
o n t o the s ide" o f the i n t e r v e n t i o n process . C o u n s e l l o r s n e e d to have the 
mind-se t that w o u l d m a k e it u n t h i n k a b l e to even c o n t e m p l a t e in t e rven­
t i o n w i t h o u t h a v i n g a c l ea r i d e a at the outset, h o w the success o f the 
i n t e r v e n t i o n w o u l d be d e t e r m i n e d . 

Years ago, C a r l R o g e r s advoca t ed that c l i e n t c o n c e r n s s h o u l d be cen ­
tral i n the c o u n s e l i n g process . A f t e r m a n y years, a n d count less r e m i n d -
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ers, c o u n s e l l o r s are b e g i n n i n g to u n d e r s t a n d the i m p o r t a n c e o f that 

a d m o n i t i o n . W e are n o w at a s i m i l a r cross-roads r e g a r d i n g the ro l e o f 

eva lua t i on i n c o u n s e l l i n g . E v a l u a t i o n needs to be seen as par t a n d p a r c e l 

o f the c o u n s e l l i n g endeavour . B e i n g able to see the results, a t ang ib le 

i n d i c a t o r o f success, serves as i m p o r t a n t i ncen t ive for c l ien ts ( a n d l i k e l y 

c o u n s e l l o r s also) to w o r k even h a r d e r to i n c r e m e n t c h a n g e i n t he i r l ives. 

W h e n c o u n s e l l o r s have wi tnessed the power fu l effect that k n o w l e d g e o f 

results has p l a y e d i n c l i en t s ' c h a n g e p r o g r a m s , they have b e c o m e s t rong 

advocates o f i n t e g r a t i n g eva lua t i on i n t o c l i e n t i n t e r v e n t i o n p r o g r a m s . In 

s u c h cases, process a n d o u t c o m e have b e c o m e par tners i n the c l i e n t 

change process . V i e w i n g process a n d o u t c o m e s as par tners i n the c o u n ­

s e l l i n g endeavour , a n d m a k i n g sure that eva lua t i on is fu l ly i n t eg ra t ed 

in to the c o u n s e l l i n g process , are i m p o r t a n t c o n s i d e r a t i o n s i f we are to 

increase the l i k e l i h o o d o f c o u n s e l l i n g s u r v i v i n g i n to the 2 1 " century. 

Note 
1 I want to thank Dr. Nancy Hutchinson, Queen's University, for initially sharing this metaphor 

with me. I think it aptly illustrates many current approaches to evaluation and also paints a 
vision for how things should be different. 
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